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About the Field Guide Introduction

What are Field Guides?
Field Guides for Teachers succinctly organize the informati on teachers and PLCs 
need to eff ecti vely plan meaningful instructi on for students by:

• Connecti ng TEA standards to the curriculum
• Providing relevant context that shows how each Student Expectati on fi ts into 

the big picture, as well as the specifi cs that inform instructi on
• Building content knowledge with explanati ons, sti mulus identi fi cati on, and 

essenti al vocabulary
• Making connecti ons to instructi onal implicati ons
• Looking at “interesti ng items” from previous released tests to provide insight 

into the types of mistakes students make

When to Use the Field Guides
• The team needs a guided conversati on (desired state)
• Longitudinal data about a concept shows opportuniti es for growth 

(the data isn’t good)
• The PLC is stuck (a good team has exhausted what it knows)
• The team or teacher is new to the grade level or new to the profession
• A team or teacher needs support in understanding the roles standards play in 

instructi on

How are the Field Guides Organized?
• TEKS are bundled by Instructi onal Components
• Instructi onal Components include Word Study, Core Reading, Independent 

Reading, and Writi ng
• Each Instructi onal Component includes subcluster(s)
• Subclusters communicate instructi onal focus
• TEKS-aligned Instructi onal Strategies Playlists are included for 

concept applicati on

Kick-Start the Discussion and Prepare for Instruction
Instructional Implications
• In designing instructi on, what should the PLC consider? 
• Which of these implicati ons might students struggle with?
• Is there content where we, as teachers, might need a refresher?

Learning from Mistakes
• How do these common mistakes inform instructi on?
• In additi on to these common errors that students make in learning, what else have you observed?
• What misconcepti ons do students have?
• How can we use this informati on to pre-teach or proacti vely address what is likely to emerge?

Vertical Alignment 
• Is this the fi rst ti me the concept is being introduced?
• How does the concept change in rigor from last year to this year? (Student expectati ons that stay the 

same two grade levels below or above the current grade are not included in the Verti cal Alignment.)
• How might we assess students to determine where to begin instructi on?
• How are we going to make connecti ons to what was learned in an earlier grade or earlier in the year?

Item Types
• How do we ensure students can show what they know in more than one way?
• How do we help students eff ecti vely respond in writi ng (extended-constructed response and short-

constructed response)?

Academic Vocabulary
• What academic vocabulary is important for concept development?
• Do students (or any parti cular group of students) struggle with these terms? Why?
• How will you use these terms during instructi on to reinforce the context in which these words occur?

Instructional Strategies Playlist
• How can we use TEKS-aligned instructi onal strategies to:

◦ engage learners?
◦ provide practi ce without penalty?
◦ encourage discourse?
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How to Read Analysis Pages Introduction

Student 
Expectati ons
Which standards should 
be taught together in this 
subcluster?

Subcluster ti tle

Learning from
Mistakes
How do we learn from 
patt erns of mistakes to 
inform ti er I interventi on?

Academic Vocabulary
What academic vocabulary 
is important for concept 
development? 

Instructi onal Component
To what instructi onal component
does this subcluster belong?
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Vocabulary Instructional Component: Word Study

Student Expectations
8.2(A)  use print or digital resources to determine the meaning, syllabicati on, pronun-

ciati on, word origin, and part of speech (S)
8.2(B)  use context within or beyond a paragraph to clarify the meaning of unfamiliar 

or ambiguous words (R)   
8.2(C)  determine the meaning and usage of grade-level academic English words 

derived from Greek and Lati n roots such as ast, qui, path, mand/mend, 
and duc (S)

Academic Vocabulary
Greek root
Lati n root

parts of speech
pronunciati on

root word
syllabicati on

word origin

Instructional Implications
The focus of the Vocabulary standards is to understand language in a way that supports readers and 
writers when they encounter words they do not know. Understanding words in context depends on the 
knowledge of words, word structure, word origins, parts of speech, and relati onships between words 
and phrases. The ability to use this knowledge to read and write new words increases overall vocabu-
lary. The more students understand language, the easier it is for them to understand informati on they 
read, hear, or view.

When you teach this subcluster, remember to:
• Create learning situati ons where students are required to make choices using their knowledge of 

words and word parts to complete tasks or practi ces. Require students to make decisions as to 
when/what to apply or not apply.

• Provide students with opportuniti es to play with words to ignite curiosity, experience word relati on-
ships, and learn new words.

• Allow students to manipulate or brainstorm new or nonsense words using word parts.
• Design authenti c situati ons for students to practi ce using resources (e.g., dicti onary, thesaurus, etc.).
• Allow students to create vocabulary scrapbooks as an ongoing project throughout the year. The 

scrapbook provides a creati ve outlet for recording words experienced through word study work. 
Make sure students have choice in the words they choose and how they design their word pages.

Grade 6 Grade 7 Grade 8 English I English II
6.2(A) use print or digital resources to 
determine the meaning, syllabicati on, 
pronunciati on, word origin, and part of 
speech (S)

7.2(A) use print or digital resources to 
determine the meaning, syllabicati on, 
pronunciati on, word origin, and part of 
speech (S)

8.2(A) use print or digital resources to 
determine the meaning, syllabicati on, 
pronunciati on, word origin, and part of 
speech (S)

E1.2(A) use print or digital resources such 
as glossaries or technical dicti onaries to 
clarify and validate understanding of the 
precise and appropriate meaning of tech-
nical or discipline-based vocabulary (S)

E2.2(A) use print or digital resources such 
as glossaries or technical dicti onaries to 
clarify and validate understanding of the 
precise and appropriate meaning of tech-
nical or discipline-based vocabulary (S)

6.2(B) use context such as defi niti on, 
analogy, and examples to clarify the 
meaning of words (R)

7.2(B) use context such as contrast or 
cause and eff ect to clarify the meaning 
of words (R)

8.2(B) use context within or beyond a 
paragraph to clarify the meaning of unfa-
miliar or ambiguous words (R)

E1.2(B) analyze context to disti nguish 
between the denotati ve and connotati ve 
meanings of words (R)

E2.2(B) analyze context to disti nguish 
among denotati ve, connotati ve, and 
fi gurati ve meanings of words (R)

6.2(C) determine the meaning and usage 
of grade-level academic English words 
derived from Greek and Lati n roots such 
as mis/mit, bene, man, vac, scrib/script, 
and jur/jus (S)

7.2(C) determine the meaning and usage 
of grade-level academic English words 
derived from Greek and Lati n roots such 
as omni, log/logue, gen, vid/vis, phil, luc, 
and sens/sent (S)

8.2(C) determine the meaning and usage 
of grade-level academic English words 
derived from Greek and Lati n roots such as 
ast, qui, path, mand/mend, and duc (S)

E1.2(C) determine the meaning of 
foreign words or phrases used frequently 
in English such as bona fi de, caveat, carte 
blanche, tête-à-tête, bon appéti t, and 
quid pro quo (S)

E2.2(C) determine the meaning of for-
eign words or phrases used frequently in 
English such as pas de deux, status quo, 
déjà vu, avant-garde, and coup d’état (S)

Vertical Alignment
The table below shows grade-level student expectati ons as well as two grades below and above. In additi on to the role of text complexity, this serves as a way to see where we have been and where we 
are going. 

Learning from Mistakes
Students may make the following mistakes:
• Thinking that vocabulary is learned through memorizing meanings
• Not knowing the meaning of common affi  xes
• Thinking that words can only be used one way
• Approaching the use of a dicti onary as a task and not as a tool to be used as needed
• Thinking that a dicti onary alone is all that is needed to determine the meaning of a word

Instructi onal 
Implicati ons

What should we pay 
att enti on to in 
instructi on? Students 
struggle with…so this 
year make sure to...

Verti cal Alignment
How do criti cal student 
expectati ons look before and 
aft er this grade level? 
Where have we been and 
where are we going?

(Student expectati ons that 
stay the same two grade levels 
below or above the current 
grade are not included in the 
Verti cal Alignment.)

Indicati on of Readiness (R) and 
Supporti ng (S) Standards
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Subcluster ti tle

Instructi onal Component
To what instructi onal component 
does this subcluster belong?
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Tools to Know – Reading Process Instructional Component: Core Reading

Student Expectations
8.3(A) adjust fl uency when reading grade-level text based on the reading purpose
8.5(A)   establish purpose for reading assigned and self-selected texts
8.2(B) use context within or beyond a paragraph to clarify the meaning of unfamiliar 

or ambiguous words (R)
8.5(B)   generate questi ons about text before, during, and aft er reading to deepen 

understanding and gain informati on
8.5(C)   make and correct or confi rm predicti ons using text features, characteristi cs of 

genre, and structures (S)
8.5(D)   create mental images to deepen understanding
8.5(I)   monitor comprehension and make adjustments such as rereading, using 

background knowledge, asking questi ons and annotati ng when understanding 
breaks down

Academic Vocabulary
adjust
annotate
context 
fl uency

genre
mental image
monitor

multi ple meaning
predicti on
structure

Demands of the Text

Ficti on Poetry Drama Informati onal Argumentati ve Multi modal/
Digital

Read the 
text in the 
order it is 

writt en

Read the 
text in the 
order it is 

writt en

Follow 
dramati c 
structure

Know the 
author’s 
purpose

Recognize 
view/claim

Align 
with the 

appropriate 
genre(s)

Understand 
plot 

elements 
and their 

relati onships

Follow 
structure 
(stanzas, 

lines)

Follow 
dialogue

Follow 
organizati on

Judge evidence 
as feasible or 

logical

Read 
between the 

lines

Understand 
non-literal 
language

Follow clues

Determine 
the meaning 
of technical 

words

Recognize bias

Make 
connecti ons 
to message 

or lesson

Create 
mental 
images

Connect 
scenes to 

act

Use text 
features

Instructional Implications
The process standards are metacogniti ve comprehension strategies that provide the reader with tools 
for accessing and understanding the meaning of text. Each strategy is an in-head acti on you cannot see 
and is unique to the reader. As complexity of the text increases, reader demands increase. Therefore, 
it is important that readers understand the role of each strategy and know how and when to apply and 
adjust. This is the fi rst step in understanding what is read and must be practi ced with every reading 
experience.

When you teach comprehension strategies, remember to:
• Focus students’ cogniti ve energy on meaning, not just the sounding-out of words. Automati city in 

reading is practi ced and applied.
• Model and explore relati onships between words and phrases to increase vocabulary and support 

comprehension of text.
• Provide students with ongoing opportuniti es to select their own texts and set their own purposes for 

reading.
• Provide explicit purpose when assigning reading; knowing a purpose for reading allows the reader to 

focus on what is important.
• Provide fl exibility for readers to ask questi ons that are relevant to the individual reader to support 

and create deeper meaning.
• Model and explicitly apply comprehension strategies using background schema, creati ng images, and 

re-reading to clarify, monitor, and validate understanding.
• Model annotati on as a tool used to monitor and adjust reading when understanding breaks down, 

making sure students understand it is to be used when needed and is unique to the reader.
• Build background knowledge and increase vocabulary by providing a wide range of reading and 

student discourse.

Learning from Mistakes
Students may make the following mistakes:
• Focusing on rate of reading without comprehension
• Looking at the explicit clues and missing the criti cal, implicit clues in the larger chunks of the reading
• Looking within the sentence for clues and missing the clues in larger chunks of the reading
• Missing the purpose for reading
• Forgetti  ng to use the comprehension strategies to clarify, monitor, and validate understanding
• Not rereading when informati on/ideas are unclear
• Using annotati on as a comprehension strategy and not as a tool to be used as needed

Student 
Expectati ons
Which standards should 
be taught together in this 
subcluster?

Demands of
the Text
How does understanding the 
demands of genre impact 
comprehension?

Academic Vocabulary
What academic vocabulary 
is important for concept 
development? 

Instructi onal 
Implicati ons

What should we pay 
att enti on to in instructi on? 
Students struggle with…so 
this year make sure to...

Learning from
Mistakes

How do we learn from 
patt erns of mistakes to 
inform ti er I interventi on?

Indicati on of Readiness (R) and 
Supporti ng (S) Standards


